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Introduc5on	
  
The	
  Zambian	
  private	
  higher	
  educa5on	
  landscape	
  has	
  witnessed	
  the	
  growth	
  of	
  
Chris5an	
  higher	
  educa5on	
  	
  (CHE)	
  aTer	
  the	
  1990s.	
  	
  

This	
  scenario	
  was	
  a	
  mirror	
  of	
  other	
  contexts	
  as	
  confirmed	
  by	
  Carpenter	
  (2017,	
  
2011	
  &	
  2008	
  )	
  that	
  Chris5an	
  schools	
  dominated	
  the	
  rise	
  of	
  private	
  universi5es	
  
in	
  Africa	
  	
  



Growth	
  Over	
  Time…	
  

1996	
  	
  

• Educa&ng	
  our	
  Future	
  
Policy	
  Document	
  
• Allowed	
  for	
  the	
  private	
  
provision	
  of	
  higher	
  
educa5on,	
  including	
  the	
  
Church	
  

2016	
  

• 19	
  Private	
  
universi.es	
  
(Higher	
  Educa.on	
  
Authority,	
  216)	
  	
  

2017	
  

• 61	
  Private	
  
universi5es(Higher	
  
Educa.on	
  
Authority,	
  2017	
  

Majority	
  of	
  these	
  had	
  a	
  Chris5an	
  Inclina5on	
  
in	
  their	
  mission	
  and	
  values	
  

Despite	
  this	
  growth,	
  CHE	
  has	
  not	
  
received	
  	
  academic	
  engagement	
  
because	
  religion	
  and	
  educa5on	
  
discourse	
  is	
  preoccupied	
  with	
  

lower	
  levels	
  (Carmody,	
  
2004,2011;	
  Simuchimba,	
  2005)	
  



Church	
  
ê 	
  	
  
Chris.an	
  
university	
  

Self-­‐
Support	
  

Religious	
  Resource	
  

•  This	
  paper	
  is	
  a	
  reac5on	
  to	
  this	
  academic	
  silence	
  on	
  the	
  Chris5an	
  university	
  movement	
  in	
  
Zambia	
  

•  Focuses	
  on	
  the	
  self-­‐understanding	
  of	
  the	
  Chris5an	
  universi5es	
  on	
  the	
  ways	
  of	
  sustaining	
  
themselves	
  in	
  the	
  provision	
  of	
  university	
  educa5on.	
  

•  Does	
  not	
  seek	
  to	
  evaluate	
  these	
  ini5a5ves,	
  but	
  merely	
  to	
  provide	
  an	
  in-­‐depth	
  
understandings	
  of	
  the	
  lived	
  experiences	
  of	
  these	
  ins5tu5ons	
  in	
  their	
  quest	
  to	
  be	
  self-­‐
suppor5ng	
  



Context:	
  	
  Policy	
  Perspec5ve	
  

University	
  Act,	
  1999	
  

Educa5ng	
  Our	
  Future,	
  1996	
  

1990	
  Liberalisa5on	
  
policies	
  



•  Mul5-­‐	
  faith	
  society	
  
•  Chris5anity	
  is	
  dominant	
  (Islam,	
  

Hinduism,	
  Zambian	
  Indigenous	
  
Religions,	
  Bahai,	
  Buddhism	
  and	
  
Sikhism	
  account	
  for	
  smaller	
  
percentages)	
  	
  
•  1991:	
  Chris5an	
  na5on	
  by	
  

declara5on	
  
•  Popularisa5on	
  of	
  

Pentecostalism	
  
•  2016:	
  Ministry	
  of	
  

Na5onal	
  Guidance	
  and	
  
Religious	
  Affairs	
  
established	
  to	
  actualise	
  
the	
  declara5on	
  

Context:	
  	
  Religious	
  Landscape	
  



Method	
  

•  Situated	
  in	
  Interpre5vist	
  tradi5on	
  
–  informed	
  by	
  qualita5ve	
  methods	
  	
  

•  an	
   interpre5ve	
   or	
   hermeneu5c	
   phenomenological	
   research	
  
orienta5on(	
  Manen,	
  1997)	
  
–  Data	
  collec5on	
  methods	
  (Creswell,	
  2007;Merriam,	
  2014)	
  

»  Recorded	
  in-­‐depth	
  interviews	
  
»  Documents	
  	
  

•  Par5cipa5ng	
  Churches	
  and	
  Universi5es	
  
–  Purposively	
  chosen	
  
–  3	
  	
  Mainline	
  Churches	
  &	
  their	
  Chris5an	
  universi5es	
  
•  2	
  have	
  been	
  reported	
  here	
  

•  Reduc5ve	
  analysis	
  (Moustakas,	
  1994)	
  
	
  



Descrip5on	
  of	
  Ins5tu5ons	
  
•  Ins5tu5on	
  1	
  
–  Ins5tu5on	
   1	
   was	
   the	
   earliest	
   Chris5an	
   university	
   in	
   Zambia	
  
(established	
  in	
  a	
  2003).	
  

–  The	
   university	
   began	
   as	
   a	
   ministerial	
   school	
   in	
   the	
   1970s	
   to	
  
provide	
  ministerial	
   training	
   to	
  most	
   of	
   the	
   pastors	
   serving	
   its	
  
Church.	
  

–  Over	
  5me,	
   it	
   broadened	
   the	
   scope	
  of	
   the	
   theological	
   training	
  
that	
  was	
   being	
   offered	
   and	
   incorporated	
   other	
   academic	
   and	
  
professional	
  disciplines	
  in	
  addi5on	
  to	
  theology.	
  	
  

–  It	
  was	
  subsequently	
  registered	
  as	
  a	
  private	
  university	
  under	
  the	
  
University	
   Act	
   No.	
   11	
   of	
   1999,	
   and	
   re-­‐registered	
   under	
   the	
  
2013	
  Higher	
  Educa5on	
  Act.	
  	
  	
  

–  The	
  establishment	
  of	
  this	
  university	
  was	
  driven	
  by	
  the	
  need	
  to	
  
provide	
   balanced	
   prepara5on	
   for	
   life	
   and	
   to	
  widen	
   access	
   by	
  
providing	
  a	
  holis5c	
  Chris5an	
  university	
  educa5on.	
  



•  Ins5tu5on	
  2	
  
	
  
•  This	
  Chris5an	
  university	
  was	
  of	
  interest	
  because	
  of	
  its	
  unique	
  beginnings.	
  
•  	
  Unlike	
  the	
  many	
  Chris5an	
  universi5es	
  that	
  began	
  as	
  Bible	
  colleges,	
  it	
  	
  was	
  

neither	
  a	
  Bible	
  school	
  nor	
  a	
  seminary.	
  	
  
•  Rather	
   than	
   transforming	
   their	
   seminaries	
   into	
   a	
   university,	
   the	
   Church	
  	
  

set	
  up	
  a	
  university	
  that	
  was	
  dis5nct	
  from	
  their	
  seminaries.	
  
•  The	
   university	
   was	
   a	
   local	
   ini5a5ve	
   and	
   the	
   resolu5on	
   to	
   establish	
   the	
  

university	
   came	
   into	
   frui5on	
  aTer	
  many	
  years	
  of	
   consulta5on	
   (Carmody,	
  
2007),	
  in	
  fact	
  from	
  as	
  early	
  as	
  1953	
  (Chilambwe,	
  2018).	
  	
  

•  The	
  university	
  was	
  established	
  in	
  2008	
  under	
  the	
  provision	
  of	
  Part	
  II	
  of	
  the	
  
University	
   Act	
   No.1	
   of	
   1999	
   of	
   the	
   Laws	
   of	
   Zambia,	
   and	
   re-­‐registered	
  
under	
  the	
  2013	
  Higher	
  Educa5on	
  Act.	
  	
  

•  Opening	
  with	
  49	
  students	
  and	
  three	
  programmes	
   (Development	
  Studies,	
  
Educa5on,	
   and	
   Business	
   Administra5on),	
   the	
   ins5tu5on	
   grew	
   in	
   student	
  
numbers	
  and	
  programmes	
  (full	
  5me,	
  open	
  and	
  distance	
  learning)	
  on	
  offer	
  
to	
   include	
   undergraduate,	
   post	
   graduate,	
   professional	
   and	
   diploma	
   and	
  
cer5ficate	
  programmes	
  in	
  different	
  fields.	
  	
  

•  The	
   university	
   was	
   set	
   up	
   in	
   order	
   to	
   contribute	
   to	
   the	
   social	
   and	
  
economic	
   development	
   of	
   the	
   country	
   (Chilambwe,	
   2018)	
   among	
   other	
  
reasons.	
  

	
  



Experiences	
  of	
  Self-­‐Support	
  
•  Ins5tu5onal	
  –Church	
  Support	
  

–  Both	
  Ins5tu5on	
  1	
  &	
  2	
  got	
  support	
  from	
  the	
  Church	
  

•  Dona5ons	
  	
  
–  Both	
   Ins5tu5on	
   1	
   &	
   2	
   received	
   dona5ons	
   from	
   different	
  
individuals	
  and	
  groups	
  or	
  organisa5ons	
  
•  Own	
  Graduates	
  
•  Other	
  friends	
  

•  Tui5on	
  Fees	
  
–  Lower	
   than	
   Public	
   and	
   other	
   private	
   universi5es	
   (Though	
  
Ins5tu5on	
  2	
  had	
  the	
  lowest	
  	
  tui5on	
  fees)	
  

–  Flexible	
  payment	
  terms	
  



Experiences	
  of	
  Self-­‐Support	
  
•  Enterpreurship	
  
–  Both	
   ins5tu5ons	
  were	
   involved	
   in	
   	
   the	
   sale	
  of	
  different	
   items-­‐
programmes	
  and	
  ins5tu5onal	
  brands	
  

–  Ins5tu5on	
  1	
  was	
  opera5ng	
  a	
  supermarket,	
  plus	
  other	
  numerous	
  
auxiliary	
  enterprises	
  such	
  as	
  the	
  farm/garden,	
  cafeteria/bakery,	
  
auto	
  mechanics,	
  block	
  yard.	
  	
  

–  Ins5tu5on	
  1	
  also	
  had	
  a	
  Farm	
  -­‐consisted	
  of	
  both	
  livestock	
  rearing	
  
and	
   the	
   cul5va5on	
   of	
   crops.	
   The	
   university	
   grew	
   food	
   crops	
  
such	
   as	
   bananas,	
   cabbages,	
   carrots,	
   onions,	
   oranges,	
   lejuce,	
  
spinach	
  and	
  others	
  which	
  were	
  either	
  sold	
  to	
  outsiders	
  or	
  used	
  
in	
  the	
  cafeteria.	
  	
  



•  Student	
  work	
  programme	
  
–  Ins5tu5on	
   	
   1	
   had	
   the	
   student	
   work	
   programme	
  
which	
   entailed	
   giving	
   students	
   an	
   opportunity	
   to	
  
work	
  and	
  earn	
  some	
  money	
  while	
  studying.	
  	
  
•  Students	
   were	
   involved	
   in	
   Janitorial	
   and	
   maintenance	
  
work,	
   in	
   the	
   bakery,	
   cafeteria,	
   library,	
   garden,	
   farm,	
  
poultry,	
  orchard,	
  laundry	
  and	
  secretarial	
  etc	
  

•  Research	
  
– Both	
  ins5tu5on	
  1	
  &	
  2	
  were	
  involved	
  in	
  Consultancy	
  
related	
  research	
  in	
  different	
  fields	
  such	
  as	
  medicinal	
  
value	
  of	
  plants,	
  methodological	
  programmes,	
   	
   ICTS	
  
etc	
  



•  Call	
  for	
  Help	
  
– Both	
  Ins5tu5on	
  1	
  &	
  2	
  	
  called	
  for	
  help	
  from	
  different	
  
stakeholders	
  including	
  the	
  government.	
  
•  For	
   example,	
   Ins5tu5on	
   2	
   called	
   on	
   the	
   government	
   to	
  
extend	
   the	
   student	
   loan	
   scheme	
   to	
   students	
   in	
   private	
  
university	
   educa5on,	
   a	
   request	
   which	
   the	
   Ministry	
   of	
  
Higher	
   Educa5on	
   and	
   the	
   government	
   welcomed	
   and	
  
promised	
   to	
   roll	
   out	
   (Vice	
   Chancellor’s	
   Gradua5on	
  
Speech,	
  15th	
  September,	
  2018)	
  



Religious	
  Ideas	
  
Organisa5on	
  

Prac5ces	
  

Experiences	
  

•  Teachings	
  on	
  educa5on	
  

•  Church	
  structures,	
  networks	
  etc	
  

•  University	
  day	
  
•  Charity	
  
•  Students	
  involvement	
  

•  ‘Trust	
  from	
  previous	
  
involvement	
  in	
  educa5on	
  

•  Appreciated	
  and	
  recognised	
  by	
  
different	
  stakeholders	
  

Reflec.ons	
  on	
  the	
  Experiences	
  of	
  
Chris.an	
  universi.es	
  	
  

The	
  greatest	
  resource	
  the	
  Churches	
  was	
  the	
  religious	
  
resource	
  



Imagining	
  a	
  Self-­‐Sustaining	
  Chris.an	
  
University	
  Movement	
  	
  

•  The	
  greatest	
   resource	
  at	
   the	
  disposal	
  of	
   the	
  Chris5an	
  
universi5es	
  in	
  their	
  quest	
  to	
  be	
  self	
  sustaining	
  was	
  the	
  
religious	
  resource.	
  

	
  
•  In	
  order	
  to	
  be	
  self-­‐sustaining,	
  the	
  Chris5an	
  universi5es	
  
needed	
  to	
  tap	
   into	
  this	
  resource	
   in	
  ways	
  that	
  did	
  not	
  
foster	
  dependency	
  on	
  giTs	
  and	
  dona5ons,	
  but	
   rather	
  
in	
  investments	
  that	
  would	
  survive	
  even	
  when	
  giTs	
  and	
  
dona5ons	
  were	
  minimal.	
  

	
  	
  
•  We	
  argue	
  that	
  the	
  Chris5an	
  universi5es	
  needed	
  to	
  be	
  
enterprising	
  as	
  they	
  had	
  already	
  began	
  to	
  do.	
  	
  

	
  	
  



	
  
•  These	
   ventures	
   needed	
   to	
   con5nually	
   involve	
   the	
  
students	
   as	
   part	
   of	
   holis5c	
   Chris5an	
   university	
  
educa5on.	
  

	
  
•  In	
   addi5on,	
   the	
   Chris5an	
   universi5es	
   needed	
   to	
  
blend	
  their	
  mission	
  of	
  university	
  educa5on	
  in	
  all	
  their	
  
self-­‐sustaining	
  ventures	
  so	
  as	
  to	
  minimize	
  the	
  risk	
  of	
  
losing	
  their	
  core	
  business	
  in	
  the	
  sector.	
  	
  

•  This	
  was	
  because	
  the	
  reality	
  remained	
  that	
  Chris5an	
  
university	
   educa5on	
   was	
   in	
   need	
   of	
   a	
   con5nuous	
  
flow	
  of	
  income	
  if	
  they	
  were	
  to	
  con5nue	
  to	
  offer	
  the	
  
quality	
  Chris5an	
  university	
  educa5on	
  they	
  have	
  been	
  
associated	
  with	
  throughout	
  the	
  ages	
  in	
  Zambia.	
  	
  



Conclusion	
  

•  The	
  paper	
  reflected	
  on	
  the	
  experiences	
  of	
  the	
  Chris5an	
  
universi5es	
  in	
  their	
  quest	
  to	
  support	
  their	
  provision	
  of	
  
university	
  educa5on.	
  

•  The	
   ini5a5ves	
   ul5mately	
   mirrored	
   the	
   quest	
   of	
   the	
  
church	
  to	
  provide	
  a	
  unique	
  kind	
  of	
  university	
  educa5on	
  
grounded	
  in	
  moral	
  values	
  and	
  a	
  holis5c	
  nature.	
  	
  

•  As	
  students	
  took	
  part	
  in	
  the	
  different	
  ini5a5ves	
  as	
  part	
  
of	
   the	
   Chris5an	
   university	
   community,	
   they	
   were	
  
empowered	
  with	
  knowledge,	
  skills	
  and	
  values	
  and	
  thus	
  
were	
   groomed	
   into	
   a	
   different	
   kind	
   of	
   ci5zenry	
   for	
  
preset	
  day	
  Zambia.	
  	
  



•  The	
   church	
   philosophies	
   and	
   policies	
   on	
   university	
  
educa5on	
  informed	
  these	
  ini5a5ves	
  and	
  aspira5ons.	
  

•  The	
  Chris5an	
  universi5es	
  were	
  making	
   strides	
   to	
  be	
   self-­‐
suppor5ng,	
   not	
   only	
   by	
   looking	
   within	
   themselves	
   but	
  
even	
   through	
  networks	
   and	
  partnerships	
  with	
  other	
  well	
  
wishers.	
  	
  

•  As	
  such,	
  the	
  inia5a5ves	
  of	
  the	
  churches	
  demonstrated	
  the	
  
broader	
  understanding	
  of	
  self-­‐sustainance	
  as	
  a	
  concept	
  as	
  
it	
   was	
   not	
   centred	
   on	
   the	
   churches	
   and	
   universi5es	
  
themeselves,	
   but	
   was	
   open	
   to	
   other	
   forms	
   of	
   networks	
  
and	
  partnerships	
  with	
  different	
  stakeholders.	
  

•  The	
   paper	
   has	
   argued	
   that	
   to	
   be	
   self-­‐sustaining,	
   the	
  
Chris5an	
   universi5es	
   needed	
   to	
   tap	
   into	
   their	
   religious	
  
resources	
   and	
   invest	
   in	
   long	
   term	
   ventures	
   that	
   had	
   the	
  
mission	
   of	
   Chris5an	
   universi5es	
   at	
   its	
   core	
   in	
  
contemporary	
  Zambia.	
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